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The Developmental Reading Assessment,
Second Edition PLUS (DRA"2+) is a formative
reading assessment through which teachers
systemically observe, record, and evaluate
changes in student reading performance.

DRA2+ is a proven, diagnostic assessment
that provides teachers with recommendations
for scaffolded support to increase student
reading proficiency. DRA2+ has undergone
rigorous field-testing and is supported by
sound validity and reliability analyses. To
read the entire research document, please
visit PearsonSchool.com/DRA2.
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How Do You DRA?2?

1. DRA2+ Comprehensive Package

Use the print package with all of the DRA2+ program
materials, including Benchmark Assessments, Word Analysis,
and Progress Monitoring.

Add the optional DRADashboard Management

System to your Comprehensive Package to input
assessment data. Reporting features allow
teachers and administrators instant access to
results to guide data-driven decisions.

2. DRA2+ App for iPad with Print Kit for App

Use the latest technology to administer the DRA2+. Data
syncs to DRADashboard for instant access to results that guide
data-driven decisions.

0

iPad is a trademark of Apple, Inc,
registered in the U.S. and other
countries.

Available on the . Look for this symbol to learn
App Store about the DRA2+ App for iPad.

+

Also available: Evaluacion del desarrollo de la lectura to assess
Spanish reading proficiency.
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Benchmark
Assessment

Measure each student’s reading

proficiency through systematic
observation, recording, and evaluating
of performance. Administer the
Benchmark Assessment to identify an
instructional plan that will meet the
needs of each student.




The Assessment Process

By following the straightforward, four-step process, the DRA2 Benchmark Assessment pinpoints

students’ strengths, abilities, and needs.

Levels A-3

Oral Response

e Literacy Support
® Favorite Book
® Book Handling Skills

Oral Reading

e Monitoring/Self-corrections
® Use of Cues

® Accuracy

e Printed Language Concepts

Determines Reading Level
and Instructional Needs

Levels 4-12

Oral Response

® Book Selection
e Sustained Reading

Oral Reading

® Phrasing

® Monitoring/Self corrections
® Problem Solving Words

® Accuracy

Oral Response

® Previewing

e Retelling Sequence of Events
e Retelling Character Details

® Retelling Vocabulary

e Retelling Teacher Support

e Reflection

e Making Connections

Determines Reading Level
and Instructional Needs

Levels 14-24

Oral Response

® Book Selection
e Sustained Reading

Timed Oral Reading

® Expression

® Phrasing

® Fluency Rate
® Accuracy Rate

Oral Response

Fiction

e Prediction/Previewing

e Retelling Sequence of Events
e Retelling Character Details

e Retelling Vocabulary

® Retelling Teacher Support

e Reflection

® Making Connections

Nonfiction

e Key Ideas and Facts

® Details

e Vocabulary

® Teacher Support

e Using Nonfiction Text Features
® Making Connections

Determines Reading Level
and Instructional Needs



Extending
Levels 28-38

Written Response

¢ Wide Reading
e Self-assessment and Goal Setting

Timed Oral Reading

® Expression

e Phrasing

e Fluency Rate
® Accuracy Rate

Oral/Written Response

Fiction

e Use of Text Features

e Prediction

e Scaffolded Summary

e Scaffolded Summary Vocabulary
e Literal Comprehension

e Interpretation

e Reflection

Nonfiction

® Prediction

e Nonfiction Text Features

e Scaffolded Summary

e Scaffolded Summary Vocabulary
e |iteral Comprehension

e Interpretation

e Reflection

Determines Reading Level
and Instructional Needs

Intermediate/Middle School
Levels 40-80

Written Response

® Wide Reading
e Self-assessment and Goal Setting

Timed Oral Reading

® Expression

e Phrasing

e Oral Reading Rate
® Accuracy Rate

Oral/Written Response

Fiction and Nonfiction

® Questioning/Prediction

® Summary

e Literal Comprehension/Notetaking
e Interpretation

e Reflection

e Metacognitive Awareness

Determines Reading Level
and Instructional Needs

For emergent and struggling
students, use Progress

Monitoring or Word Analysis.
Learn more on pages 16-24.




Benchmark

Assess Confidently

with a Variety of Texts

The DRA2 Benchmark Assessment Books were carefully developed, field-tested,
and revised to ensure they are grade-level appropriate, and appeal to students.

Can You Sing? Level A

Mandy and her brother and sister got Mandy's brother took the shoe box
new shoes. Her brother got a pair of home. He put a caterpillar in it. The
shoes for his soccer game. The shoes caterpillar liked his new home.

came in a red box with white stripes

on it

Shoe Boxes Level 10

Emergent
Levels A-3

e Repeated word or sentence patterns

e Word count ranges from 10-36

Early
Levels 4-12

e Stories about children and relevant problems
e Increasing numbers of high-frequency words
e Word count ranges from 46-207



Some animals build their homes in the water.

Beavers make dams in the water. They use
sticks and mud to make their homes.

Alligators

Other animals build their homes in the

water, too.

Animal Homes Level 16

A Dream Come True

Mae's flight took almost eight days. She flew more than

3 mill

ion miles in space. It was a dream come trua! Her

hometown, Chicago, had a big party for Mae o
celebrate her trip. Mae's hard work and belief in herself
ook her to the stars and beyond]

|

Mae's flight landing

Timeline of Mae Jemison’s Life

Is nccepted First Atrican Creates a

for astronaut American science camp

training waman te iy tor youth
into space

Publishes a
book about
hae life

Mae Jemison Level 38

Mary amusement parks were tom down or abandoned during the
Great Depression. In 1930, there were between 1,800 and 2,000
amusement parks in the United States. By 1930, that number had
dwindied to 245. 1 wasn't until afler Workd War Il that the number of
amusaement parks began o increase once more. In 1859, Disnayland®
openad the Matterhom Bobsleds, the workd's first tubular-stoel
coaster. This thriling coaster ride had a corkscrew irack with
sharper twists and turns for maximum thrills.

Types of Roller Coasters

There are two major types of roller coasters—wooden and steel
Wooden coaslers are designed with woodan tracks that usually
compiloto a full circuit. Steol coasters ano usually a full-circuit ride
with steel tracks. Size and speed can be simiar for both types of
coasters. However, steel coastens tend 1o obler riders a smoather

ride. The abilty of steel lo strefch enables designers 1o create taller
and fastor coasters. Stoel structwes can be twistad into loops,
corkscrows, and sharp hairpin tums. They also don't requine as
much scaffolding as wooden coasters need. Soma steel coasters
oparale on a shuttle circult in which the coaster iravels back and
lorth on the same track.

Trills and Chills Level 70

Transitional
Levels 14-24

e Stories that move beyond personal experience
e Content that builds the basis to compare and contrast

e Word count ranges from 134-172

Extending
Levels 28-38

More complex stories

A variety of genres

Variable sentence length and structure

Word count ranges from 143-228

Intermediate/

Middle School
Levels 40-80

® Realistic and fantasy fiction

e Nonfiction text with timelines, flowcharts,
maps and charts, and diagrams

e Text developed to reflect cultural diversity
e Word count ranges from 941-1,914
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Name/Date DJ 'j: Teacher/Grade BG! I

Scores: Reading Engagement E';II'S Oral Reading Fluency @lﬁ Comprehension A’ZS
Independent Range: 6-7 11-14 19-25
Book Selection  Text selected by: O teacher Bftudent

(If the student has recently answered these questions, skip this section.)

T: What kinds of books do you like ta read?_| VI¢. ting_and ;f_unn;g

3 m:mmmmmmmumxs. You Toke g Mouse {E the Mol
Hsa it book, T+ E€s Joirg mw;; bﬁ:?

T: How do you choose the books you read?

2. ORAL READING FLUENCY

INTRODUCTION

T: In this folktale, Thin as a Stick, Lizard is a very fal fellow. Lizard changes after he meels Prairie Dog.
Please read aloud pages 2 through 4. Show the student where to stop reading at the %,

RECORD OF ORAL READING m
Record the student’s oral reading behaviors. Note the student’s fluency (expression and
phrasing). Be sure to time the student’s reading.

Page 2

A long time ogo, Lizard wos a wvery fat fellow.
Eoch doy he would sit in the sun ond sleep.
When he was hungry, he would tip his head
and zap ants with his long tongul He X
even move to get his food. He ."W‘glﬁd ]

wait  until the ants walked by.

Teacher Observation Guide: Thin as a Stick Level 24, Page |

DAL -1 Peanon Eecanon, s Calateunin PraitPaarson asmag (g Al A3t iestreid

Step 1: Reading Engagement

B i i i e

Grades 4-5 DRA2 Student Reading Survey Page 1

Name ch B:ﬁﬂ: pate 7/(p

Teacher W Grade 5

Complete the following sections to help you think about yourself as a reader.
Wipe READING

Write the titles of the latest books you have finished reading. You may use your reading
record to help you remember as many book titles as possible.

What are you reading at school now? Wuhas

What are you reading at home now? awfon. “Tollbooth

Wber e

Think about your favorite authors and books. What do you like to read? Tell why.




Grades K-8

Score Responses on the Reading Engagement Continuum

24 - Thin as a Stick: A Native American Folktale

T: Tell me about one of your favorite books.

If you take a mouse to the movies.
It’s a circle book, it keeps going round and round.

Book Selection 12] Selects texts
from identified
leveled sets with
moderate support;
tells about favorite
book in general
terms

[1] Selects texts
from identified
leveled sets with
teacher support;
uncertain about a
favorite book

s 12) Sustains

[3) Selects texts
from identified
leveled sets most
of the time;
identifies favorite
book by title and
tells about a
particular event

[3] Sustains

|4) Selects a
variety of “just
right” texts;
identifies favorite
book by title and
gives an overview
of the book

[4) Sustains

reading with
moderate
encouragement

reading for a short
period of time with
much
encouragement

reading for at least
15 minutes at a
time

reading for an
extended period of
time

Eraten PreiuPoson Liameg Greun AL rghts misred

Name/Date

Teacher/Grade

Level 24, Pape 6

DRA2 CONTINUUM

LEVEL 24

TRANSITIONAL READER

| INTERVENTION

| INSTRUCTIONAL

| INDEPENDENT

| ADVANCED

Reading Engagement

Book Selection

1 Selects texts from
identified leveled sets with
teacher support; uncertain
about a favorite book

2 Selects texts from
identified leveled sets with
moderate support; tells
about favonite book in
general terms

\Ez)mm texts from

Centified leveled sets mast
of the time; identifies
favurite beok by title and
tells about a particular event

4 Sehects a variety of “just
right” teats; identifies
tavarite book by title and
gives an averview of the
ook

Sustained Reading

1 Sustains independent
reading for a short period of
time with much
encouragement

2 Sustaing independent
reading with moderate
encouragement

4 Bustains independent
ading for at least 15
minutes at a time

4 Sustains independent
reading for an extended
period of time

Score

K

1 Little expression;

2 Some expression that

xpression reflects meoad,

4 Expression reflects mood,

Sequence of Events

or details (limited retelling)

generally in random order
(partial retelling)

important events from the
beginning, middbe, and end,
engrally in sequence

Expression manatang conveys meaning pace, and tension at times | pace, and tension mast of
the time
1 Reads mestly word-by- 2 Reads in sheet phrases _‘,l)keads in lenges phrases | 4 Reads in longer,
Phrasi wind most of the time; at times; heeds most meaningtul phrases most of
rasing inappeopriate pauses puncluation the time; heeds all
punctuation
Rate 158 WPM or less 2 60-69 WPM | 3)70-100 wem 4 101 WPM or more
Accuracy 1 83% of less 1 9% _?‘15‘35—38% 4 H%-100%
=
Store 456 78910 niizjin 15 16
Comprehension
1 Makes unrelated of no 2 Makes at beast 1 Qak:s al least 2 4 Makes at beast 3 thoughtful
Prediction prediction{s) reasonable prediction related [efasonable predictions that go| predictions that go beyond
to the bext beyond the pages read aloud yguag?s read aloud
Retelling: 1 Includes only 1 or 2 events| 2 Inchudes at least 3 events,| 3 Includes maost of the

\;;J}\:Iudes all important
pents from the beginming,

middle, and end in sequence

Retelling:
Characters and Details

1 Refers to chacacters using
pemeral prongurs; may
include incorret information

2 Reders to charatters using
appropriate pronouns;
Imchudes at beast 1 detail; may
inchude some
misinterpretation

3 Aefers 1o mast characters
y mame and includes some
Impertant details

4 Refers to all characters
by name and includes all
important details

Retelling:
Vocabulary

1 Uses general terms of
|abels; limited understanding|
of key words/concepts

2 Uses some language/
vocabulary from the text;
some undesstanding of key
wordsfconcepts

524 language/vocabulary
rom the text; basic
understanding of most key

4 Uses important
language/vecabulary from
the text; good understanding

of key

Retelling:
Teacher Support

1 Retells with 5 or mare
queestions or prompls

2 Retells with Jee d
questions or prompts

3 Retells with 1 or 2
questions or prompls

_‘)Elells with no questions
of prompts

Interpretation

1 Little or no understanding
of impertant text
implications

anme understanding of

mportant Lext implications;
no supporting details

31 Understands important
text implications; may
include supporting details

4 Insightful understanding
of important test
implications with supporting
details or rationale

| Identifies an unrelated
tent; no reasan for opimion
no response

_ll)den:mes aless
significant event andfor
gives a general reason for
response

3 Identifies a significant
event and gives relevant
reasonis) for opinion

4 Identifies a significant
event gnd gives reasonis) for
opinian that reflects higher-
Il thinking

168910111213

14 15 16 17 18

LRI

A
19 20[21 J2 43 24 15
Ny

1/learning activities on the DRA? Focus for Instruction on the next page.

7

& vons e se iy

153

Student Booklet, Blackline Masters

-1 The DRA2+ App allows you
to instantly evaluate students’
Reading Engagement responses.
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Teacher Obsenvation Guide Thin as a Stick Level 24, Page |

NemeDate D, Teacher/Grade B ||

Scores: Reading Engagement & @ /8 Oral Reading Fluency 16 Comprehension lJ,IZS
Independent Range: 6-7 11 19-25

Book Selection Text selected by: O teacher Btudent

1. READING ENGAGEMENT

(If the student has recently answered these questions, skip this section.)

T: What kinds of books do you like to read?_| 11

T: Tell me about one of your favorite books. ke g Mon o 4he oV
ﬁ';a Crde bk, T kecps goirg round and

T: How do you choase the books you read? Yok -

2. ORAL READING FLUENCY

INTRODUCTION

T In this folktale, Thin as a Stick, Lizard is a very fat fellow. Lizard changes after he meats Prairie Dog.
Please read aloud pages 2 through 4. Show the student where to stop reading at the %

RECORD OF ORAL READING ®
Record the student’s oral reading behaviors, Note the student’s fluency (expression and
phrasing). Be sure to time the student's reading.

Page 2

A long time ago, Lizard wos o wvery fat fellow.

Each day he would sit in the sun and sleep.

When he was hungry, he would tip his head

and zap ants with his long tongue He 't

even move to get his food, He would Jjﬁ'gr“
until the ants walked by.

DA K316 Paarion Ekscaton, Inc. Coletruson Press Peamon Laarmeng G, Al ighis raserved,

Step 2: Oral Reading Fluency

Teacher Observation Guide Thin as a Stick Level 24, Page 2

Page 3

One day, Lizard slowly climbed up on a large
rock. He slept most of the day in the warm
sun. Under the ground, Prairie Dog was

moking a t gll. By lunch 'rlme he was  hot
and tired. %gﬁ:u?e :ame up through the
ground, he bumped his heud on Lizard's rock.

Afsc.

“Ouch!™ he” cried, popping out of the ground.
“Who put this rock here?”

“Not me,” said Lizard, as he loid down once
again "ﬁ.‘f’?p affﬁ'{ég'rock “Maybe you should

watch  where you're going.”

Page 4 - 5% ‘/

Prairie D was in a ba mood. "Oh, yeah?”
Wi

he %hgu ed. “Well, maybe you should watch

where you're going!" With that, Prairie Dog

gave the rock a greot big shove.

Time: 1153 minutesiseconds

ORAL READING WORDS PER MINUTE, PERCENT OF ACCURACY

Use the student’s oral reading time to circle the WPM range.

Word Count: 170

Count the number of miscues that are not self-corrected. Circle the percent of accuracy
based on the number of miscues.

W P
oo rviscoss | Veormoe | e | 55 [ &7 [ 5 /o7 J o [ 7]
[Pocom o ecwsey | Wolos | 88 | % | % | 0 [(w/] % | o]

. @i'm e se uyy




24 - Thin as a Stick: A Native American Folktale

One day, Lizard slowly

on a m rock. He

of the day in the
2 Under the ground, Prairie

climbed up

ept most
sl P 93 Press to Stop
warm sun.

Dog was

Oral Reading a tunnel. By lunch time he

Fluency

Scored Errors: 7

cried, popping out of

“Who put

Save and Continue

this rock

Oral Reading Summary

5

Number of Errors

INTERVENTION INSTRUCTIONAL INDEPENDENT
Minutes: Seconds 2:51 or more 2:50-2:27 2:26-1:42

WPM 59 or less 50-69 70-100

Accuracy INTERVENTION INSTRUCTIONAL INDEPENDENT

Number of Errors 12 or more

Percent of Accuracy 93 or less

=D D

1:41 or less

101 or more

ADVANCED

11



Benchmark

12

Step 3: Comprehension

Evaluate how well students understand the information they have read.

Constructing meaning before, during, and after reading a text is critical for students to become
proficient readers. Students demonstrate how well they understand the text by providing oral
and written responses to comprehension questions that require students to recall key concepts
and vocabulary, main characters, and events that took place in the text.

Grades K-3

Teacher Observation Guide Thin as a Stick Lew 24, Page 3
s * If the student's score falls in a shaded area for cither WPM or Accuracy, STOP! Reassess with a
Oral Retelling lower leve text o
# If the student is reading below the grade-level benchmark, administer DRA Word Analysis,
U n de rh' ne wo I’dS, beginning with Task 22, at another time,
phrases, and sentences 3. COMPREHENSION
. . PREDICTION
tO ]nd]cate What the Students do not use the text when making their predictions. Record the student’s responses.
student includes during T: Think about the tile, the pictures you have seen, and whal you have read so far. (Pause) Tell me three
things that you think might happen in the rest of this story. st‘[ahcg Inig

the oral retelling.

avd lay somenhore +ancthey Priblam

ST AEA. @ When e Geds fo_ awetiue Spot, e, H As the student retells, tap as

T Now, it's time to read and enfoy this stary by yourself. When you are done, please come to me and I'il
ask you to tell me what kappenad in this story.

appropriate to indicate words,
phrases, and sentences included.

RETELLING
As the student retells, underline and record on the Story Overview the information included in
the student’s retelling. Please note the student does not need to use the exact words.

T Close the book before the retelling, and then say: Start at the begioning, and tell me what

happened in this story.

Story Overview

Beginning

1. A long time ago Lizard was a fat fellow. He didn't even move to get his food.

2. Prairie Dog was worl ard, making a tunnel

3. When Prairie no.{“{&{lﬁ&f he bumped his head on the rock where Lizard was sitting and
asked, “Who put this rock here?” Duch! Whase vack- is s

4. Lizard said, “NotW¥Maybe you should watch where you're going”
Middle owt et fime P.
S e Do ssid, Maybe you shoud aich wher you's goin. Then he v the rock i
- big shewe. PlA —
Teacher Obsenaiion Guide B PUSA Wi stwete on i
= 6. Lizard hebd-on-ight to the rock as it rolled down the hill and stopped at the bottom, not far
f a rives . 1
If necessary, use one or more of the follo 2 pam At g¢ + e youk lwded on IA|_§ . o
L 3 ' 7. He was s-out from under the rock. No one heard Lizard's cries RETELLING
initial retelling. Place a checkmark by a pd for help. linkin —H"\ e =
hop €0 B flen . (r a as y
O Tell me mare. 8./ e day t ceighe and \\a; le to s]i(ﬁ c:; L I,‘;-m under the rock
O What happened at the beginning? a 9. Lizard was very thirsty, so he dashed to the river. Fle Tooked af his reflection and was sad i
o wwnawmcwm:\r —_— = because he was as thin as a stick and not a fine fat fellow. ’.}- wig
1 Who efse was i the story @ | End Big bid (e by ];-m net a ot bizavd gaym caw
O How did the story end? ; 10. Hasdk-few uvfall.i{.n  Top i inper 4 caftl-Liward T2 5tart at 1ha beginning, and 1etl ma what happensd in this stary
n acted % «K‘M Filks WIS M hnd said, “I'm glad 'm thin as a stick )
INTERPRETATION 2 P 12 ) fast. s ligh v T ey . Story Overview
Record the student’s reponses to the pror FHBE L 40 as ik a1 Dghinig, A glad Twa ‘-'*_-’""V‘Y- <
12. From that day on, Lizard was quite happy to be as thin as a stick, Fl e .
T: What do you think the author is trying to t it B E
REFLECTION Beginning
T What 60y think wys the most fyportan hing thathapppned o hs ston? she Cow L  GLF ok I 1A leng time Lizard was a fai follow. He didnt
¢ s e % TN ] 47 o Wit g g
he van befween two Wodks & he pondnf to get his
4. TEACHER ANALYSIS ) s€e i ded ot um fiv dinher: 2. Praiie Dog was working hard, making a tunnel
ORAL READING 1. When Prairle Dog came up, he bumped his head on
If the student had 5 or more different miscues, use the information recorded on the Record of -
Oral Reading to complete the chart below.
Student problem-solves words using: | Number of miscues self-cormected; (¢
O beginning letter(sHsoundis) Wursiber of miscues not sel-corrected:
O Ietter-sound chsbers Number of words told to the student:
0 orneat vad ring Miscues istecfered with mesaisg: | Miscses incluged:
; O blending letters'sounds 0 never B omissions
i O knowledge of spelling patterns 0 at times O insestions
E (anplogees} O citen ) sebstitutions. that were
; O wyllables ) visually simitar
; g rereading O not visually simalar
o obsarvable behaviors
] Eeveva| B .
£ Copy each substaution 1o help analyze the studest's sttention 1o visual istermation. Evaluate compre hens‘l on
! | e.g. scoatched (substitution) Climsbed Chow'ed
i stretched (text) T £ |
i Lakwe, 1 pupee C h . t th
7 Oral Reading Rate: (Optional) Use the formula below to determine the student's exact oral g om pre ension ques 10NS assess €
§ reading rate. Convert the student's reading time to all seconds ® ’ : 3
é 170 (words) + |13 total seconds = 1:50 wps x 60 = G0 wem H student’s hlgher level comprehenswn
4 skills and strategies.
i
i

Teacher Observation Guide, Blackline Masters




Student Booklet

Name E&‘m

Teacher

BEFORE READING
PREDICTION

What questions did you have as you were reading the beginning part of this text?

1. (What do stocm chasers do @

AFTER READING
SUMMARY

? , ?
Write a summary of this text in your own words. Include the important ideas and facts g B e of 6 heuc

from each section of the text. You may use the book to help you write your summary.

Use the Bridge Pack to support struggling
readers. The Bridge Pack includes Benchmark
Assessment Books for students reading below
DRA Level 40.

What do you think is the most important thing that storm chasers do? /ZRorr-

oo thar inde b uf $0 we can he sate

LITERAL COMPREHENSION

List 3 thi have learned about storm chasers.
S - Tell why you think this is important. 30 e can X prepared Hor severe

3.

METACOGNITIVE AWARENESS
Check a strategy that you used to help you understand this text.
0O | recalled what | know about the topic.
O | asked myself questions as | read.
O |was inded of p | ti
| used headings to decide what was important.
O | thought about the reasons why things happened.

List how researchers and Hurricane Hunters are similar and different. O | pictured what was happ
Similarities Differences

&Eg'f@ﬁ :!3252 Eﬁffiﬁ 2 a504r &3 5 5 !; ok Give at least 2 specific examples from this book that show how you used this comprehension
Wﬂiz’;ﬁm ard Harrieare besters
mn ff{ﬂ Aform

INTERPRETATION

Reread what you have written to make sure your answers are the way you want them before you hand |
in your booklet.
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Step 4: Teacher Analysis

T L T Ty e e—p—

Name/Date Teacher/Grade

DRA2 CONTINUUM LEVEL 24 TRANSITIONAL READER

[ WSTRUGTIONAL | WaepeNoeiT
Reading Engagement
1 Selects tests from
idestified beveled sels with
beacher support; uncertain mnem by lithe and
Eives an overview of the
book

4 Sustaing indepeadent

[ &sﬂalnlmmm 2 Sustains indepeadent
shart perind reading for an eatended

reading with maderate

Some expeess [ Epressin reflects meod, | 4 Expression refiects meod,
conveys mesning pace, and leasien at limes pm ind 1 most of
_ il

L E—— L (L

'| impectant events from the
beginning, midde, and end,
eaerally in sequance

1 Refers to characters using hi

feneral pznoens;

include incomect infarmation | i

1 Uses geseral berms o 2 Uses some language/ _D &
labets; limited waderstanding| vecabulary from the et
of key wordsfconcepts mmdustulingnllq

1 Little of no waders! o 0 4 Imqndul umma»ﬂm
of important test L : of impartant
ing detai i i impiications _-im sgoiling
4 Identiies a significast

event gad gives reasons) for|
‘opinion that reflects higher-
vl thinking

Choose three to five teaching/learning activities on the DRAZ Focus for Instruction on the next page.

Thin as a Stick €

Thin as a Stick Level 24, Page 7

DRA2 FOCUS FOR INSTRUCTION FOR TRANSITIONAL READERS

READING ENGAGEMENT
Boy

ction

O Teach student strategies to select “just right” books for

independent reading
Introduce student to reading materials from a variety
of genres

O Teach student how to use a reading log to monitor
book selection

O Modeliteach how to read for different purposes

Sustained Reading

O Model and support how to read independently
Teach strategics to build reading stamina
Develop clear expectations for amount of
independent reading
Create structures to support reading at home

ORAL READING FLUENCY

Expression and Phrasing

0O Meodel and support reading in longer, meaningful
phrases with appropriate expression
Have student practice appropriate expression with
familiar texts
Have student participate in choral reading and/or
reader’s theater
Teach student to heed punctuation

e materials and time for repeated reading to
rease reading rate

O Teach student to read lower level and/or familiar texts

at an appropriate rate

Accuracy: Word Analysis

O Support and reinforce self-corrections of miscues

O Model and support how to take words apart (e.g.,
onset and rime, syllables) to problem-solve unknown
words

O Teach how to use word chunks and analogies 1o
peoblen- 1‘., unknown words

O Provi ng activities and word sorts to help
student r«m;nn.e patterns in words

COMPREHENSION
iction

O Teach student how to make predictions based on title

and book cover, as well as opening paragraphs and
of texts read aloud

pport how to use background knowledge

e make minmgful predictions

Retelling

Model and teach how to retell a story
Model and reach how to identify important events to
include in a retelling
Support retelling a story in sequence
Encourage student to use characters’ names when
retelling a story
Model and teach how to identify important details
include in a retelling
Model and support using key language and vocabulary
from lhe text in a retelling

ch how to create and use story maps to

an
1 how to infer during Mged reading and read-
alouds

questions while and after reading)
Model and teach how to support
examples from the text

flectic
O Help student identify importanjinessa ¥
W Provide opportunities to identflf and discuss the

lmpﬂﬂ:n\ event in a story
Demonstrate and
5 with details

DFAZ K-3 6 Paarson Esucaien, Ine. Colsteaton PressPaarsen Laarang (boup. Al ights resarmd.




1

Reading
Engagement

2

Oral Reading
Fluency

3

Comprehension

4

Teacher
Analysis

1:46 PM

Teacher Analysis: Thin as a Stick: A Native American Folktale, 24 F

DRA2 Continuum DRAZ2 Focus for Instruction

EMER / INTERVN DEV / INSTR

Retelling

Model and teach how to retell a story
Model and teach how to identify important events to include in a retelling
&’ Support retelling a story in sequence
Encourage student to use characters' names when retelling a story
Model and teach how to identify important details to include in a retelling
Model and support using key language and vocabulary from the text in a retelling

Model and teach how to create and use story maps to aid retelling
Interpretation

Model how to infer during shared reading and read-alouds

Teach and share examples of inferences

15






Word Analysis

Assess sKkills related to Phonological
Awareness, Metalanguage, Letter/Word
Recognition, Phonics and Structural
Analysis/Syllabication. Administer

Word Analysis to emerging and struggling
readers to help students develop the skills
needed for reading proficiency.




Word Analysis
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DRA2 Word Analysis

Support Emerging and Struggling Readers

The DRA2 Word Analysis was designed to provide teachers with a systematic means of observing
how emerging and struggling readers attend to and work with the various features of spoken and
written words. Administer the Word Analysis Assessment to determine instructional routines to
support reading growth and development in beginning readers or to identify teaching opportunities
for struggling readers. Word Analysis is included in the DRA2+ K-3 Comprehensive Package.

Hame E xample.
1 2 . Check Progress
. 1st Date 9lpa 2nd Date 3rd Date
’
lot | take bed T — ) — Assess student’s level of
ol Sare =T = v ) % control in the areas of phonics
know Task 26 . .
- = = - - = and decoding strategies.
boat Identifying words with long and short vowels Aty ; PR =
Objective: To (1) tell how the words are alike in each set, (2) say the long and short =
hope sounds of the designated vowel, and (3) read the words in the set long o L long o
ot o night v
Prior to the Assessment K kit kst
Assemble the following materials: sl s S
* Student Asesment Book: Task 26 boat I, tio -
© Recond of Respouses: Task 26
" of Respon hope o wise v
ing the A Score L 8 % 6 5B 16/ %
. Use the Recording Guidelines provided in General Directions, page 18, to record your ]
night observation after gach response in the Record of Responses. Sy - St il
8 Assessment lang a - long u e
kit 1. Say: The words in each set contain long and short vowel sounds. | will give ke p bug ~
you the directions as you do the first set. Look at the words in the first set v
tie and tell me how the words are alike. Wait while the student responds, way o frust v
* If CORRECT, say: That's right. " ~
. « If INCORRECT , say: Each word in this set containg the letter o. i e
wise 2, Ask: What are the two sounds for the letter o7 (/6/; /6/) il inalde e P
3. Then say: Now read aloud the words. If you don'’t know a word, do your best —.
to figure it out or say, “skip,” and go on to the next word, Scorn 4 . /5 5 5 6 %5 5
4. Continue the assessment for the remaining 4 sets; follow the same procedures 4 shoft o
a3 above,
long v
bed v
foal A
boal bt
Pate PH’
S B L3 L
[tomiscoe  [2dmo] mo] o]
20
80 Teacher Direciions lor DRA™ Word Analysis Tasks

Word Analysis, Student Assessment Book

Word Analysis Tasks

Observe and assess Foundational Skills with 40 word-analysis tasks.

Teacher instructions and scoring guidelines
are delivered at point of use.




Move into Instruction

Task Identifying words with | and short vow
OBJECTIVE

The student will be able to (1) tell how the words are alike in cach set, (2) say
the long and short sounds of the designared vowel, and (3) read the words in
the set.

MATERIALS
* picture cards
* word cards
* dry-crase boards and markers
* short story, poem, and rhyme
* highlighters
TEACH/RETEACH
1. Select the vowel sound to teach, such as /¢

2. Display three or four picture cards whose names have the sound, such :
bed, leg, nest, and pen. Say cach picture name and have the students repeat
the words.

. Ask the students to tell you how the words are alike. Say the words again
slowly if the students are uncertain.

. Write the picture names on the board. Say: Tell me how the words are
alike. Underline the vowel and read the words rogether.

. Say: Listen as | read each word. Track the letters as vo

words. Then ask: What is the sound for letter e? \-cr
sound as a “short vowel ¢ sound.”

5. Cover up the words and dictate cach of the words for t
Be sure to use the cach word in a sentence as well.

. Have the students repeat cach word slowly and write it NA

Current Level

. Ask students to underline the letrer that represents the

SCAFFOLD
1. Have students look for and write down other words cor
short vowel for several days.

~ y " - e Model/support the meaning of "letter-sound(s)”
. Compile a group list of words containing the identified

reference.
. Have students highlight the words that include the desi Letter/Word Recognition
copies of short poems, rhymes, and in their own writing -

Teach/support the names of capital andfor lowercase letters
slect two or three words to serve as an exemplar on tf 42013
and in each student’s word study journal. " Provide oppartunities ta hear and read alphabet books

Repear the steps for other long and short vowel sounds. |
Make own alphabet book
Teach/support how to distinguish similar letters
Teachfsupport the formation of capital/lowercase letters
DRA™ Word Analysis _ Ok04-2013

Teach/support high frequency words

Support rereading of familiar books

Save and Submit







Progress
Monitoring
Assessment

Reqgularly observe and record
reading behaviors of students
between Benchmark Assessments.
Administer the DRA2 Progress
Monitoring Assessment to struggling
readers to ensure that reading
deficits are being addressed.




Progress Monitoring
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Step 1: Oral Reading Fluency

Observe and record oral reading behaviors such as rate, accuracy, expression,
and phrasing while the student reads the selected passage aloud.

Grades 1-6

Analyze and Record Student’s Oral Reading.

While the student reads the text aloud, record oral
reading behaviors such as miscues, substitutions,
and self-corrections.

Name/Date /4/?,7123;‘1!6{_/

The Artists

Kate and Tony sat at the edge of the sandy beach, near the fcmm[.n'.'re
bluish ocean water. They each had a large sheet of quer and many

59
colored pens.

“This is the perfect day to be an arfist,” Kate sighed. "lt‘s‘fﬂny and
breezy outdoors. There are so many beautiful birds flying overhead.
I'm going to draw a perfect picture.”

Tony smiled and said, “T am, too! Lef's make it extra fun by having a
race to se¢/Who can finish their picture first.”

/.

Kate, giving Tony a funny look, exclaimed, “Aﬂr;@s/is d?n‘l race!l They're
. A TES
slow workers. They don't overlook@detml. -

“Well, I'm going to ruc@ anyway,” Tony laughed. “Tll draw faster
than you and be the winner!”

sef
Kate and Tony each began to draw. Kate saw some birds nearb
The sunlight on their wings gave them a golderycolor. Sh%grew
slowly to get the color@ighr while Tony drew them rapidly.

——

ag )
Just then, g, large wave came onto the beach and soaked the pid
Kate and Tony had drdW.

34 - The Artists

Kate loughed. Then she said, “Tony, you were right! I guess we
should have been racers today after all! We should have raced f

waves!” Kate and Tony sat at the edge

of the sandy beach, near the
foamy, bluish ocean water. They each
had a large sheet of paper and

many  EGIGFE  pens.

“This is the perfect day to be
an artist,” Kate sighed. “It's sunny
and breezy outdoors. There are 50
many beautiful birds flying overhead.

I'm going to draw a perfect picture.”

4, 0 ba bl A1 it Rt

Tony smiled and said, | am,
too! Let's make it extra fun by
havina a race to see who can

DRA2 Progress Monitoring Level 34, Passage 3

Press to Stop

ﬂ The DRA2+ App records student’s oral reading for review and

‘2, future playback.



Step 2: Comprehension

Determine the student’s level of comprehension with targeted comprehension questions.

Score responses on the DRA2 Progress Monitoring Continuum.

Grades 1-6

Evaluate Comprehension

Students demonstrate how
well they understand the text
by providing responses to
comprehension questions.

34 - The Artists

MONITOR COMPREHENSION

RETELL Character/Setting

T: What is the setting of the story?

T: Who are the characters are in the story?

T: What do you know about these characters?

INTERVENTION INSTRUCTIONAL INDEPENDENT
Retell: (1) Does not (2] Gives a partially (3] Identifies

Character/Setting identify characters correct response, setting and
or settina. or does  such as identifies 1 characters and

Save and Continue

mza Continuum scoring is intuitive and user-friendly.

ADVANCED

[4] Identifies
setting and
characters:

23



Step 3: In-Depth Progress Monitoring

Assess student’s depth of understanding with comprehension questions that target word knowledge
and vocabulary skills.

Grades 1-6

Level 34, Passage 3 The Artists Teacher Observation Guide

Name/Date Teacher/Grade

The Artists @

(3. IN-DEPTH PROGRESS MONITORING )

The items below provide more in-depth progress monitoring of specific skills. The student
may use the passage when responding.

L

COMPREHENSION Draw Conclusions
e Say: Tony wants to race, but Kate doesn’t. Who do you think would draw a better picture? Why? (Possible
response: Kate would draw a better picture because she would take her time.)
o Say: Where do you think Kate and Tony will sit the next time they decide to draw pictures at the beach?
(Possible response: They will sit farther away from the ocean’s edge so the waves don't ruin
their pictures.)

Comprehension 1 INTERVENTION 2 INSTRUCTIONAL 3 INDEPENDENT 4 ADVANCED

Progress Monitoring

24

Draw Conclusions

Does not draw a conclusion or
does not respond

Gives a partially correct
response, such as draws
1 of 2 conclusions

Draws a reasonable
conclusion using information
from the text for each
question

Draws a perceptive conclusion
using information and specific
vocabulary from the story for
2aCh (ueckeas

VOCABULARY Suffixes

e Point to the word artist in the second paragraph. Say: This word is artist. W
mean? (Possible responses: person who creates drawings, paintings, sculptur:

of art)

e Point to the word bluish in the first paragraph. Say: This word is bluish. Whal

mean? (Possible responses: bluish means “somewhat blue in color”)

34 - The Artists

MONITOR COMPREHENSION

Vocabulary

1 INTERVENTION

2 INSTRUCTIONAL

3 INDEPENDENT

RETELL Character/Setting

Prefixes and Suffixes

Gives inaccurate or vague
meanings, or does not respond

Gives a partially correct
response, such as the
intended meaning of 1 word

Gives the intended meaning of
each word

T: What is the setting of the story?

¢ End conference.

WORD READING Suffixes Return to the Record of Oral Reading to determine

student read these words correctly: sandy, bluish, workers, golden.

T: Who are the characters are in the story?

T: What do you know about these characters?

Word Reading 1 INTERVENTION 2 INSTRUCTIONAL 3 INDEPENDENT
Suffixes Does not read any words Reads 1-3 of 4 words Reads all 4 words accurately
accurately or omits them accurately
216

Retell: 11] Does not

[2) Gives a partially |3] identifies
Character/Setting identily characters correct response,  selting and
or setting, or does  such as identifies 1 _characters and

Save and Continue

saetting and
charactirs:

w Tap the red button to capture audio of students’ responses and
2. select descriptors that best reflect the responses.



Step 4: Moving Into Instruction

Provide students with interventions for each skill assessed. “If...then” statements with each
passage provide recommendations for instructional activities.

Grades 1-6

Instructional Guidance
for Reteaching

Instructional Routine Cards offer
concrete instructional strategies
for teaching word reading,
fluency, vocabulary, retelling,
and summarizing.

The Artists Level 34, Passage 3

SUBEESTED SKILL INSTRUCTION If a student scores below 3 for a skill, use the recommendations
below to provide additional instruction for the skill.

If..

a student scores fewar than 85 wom on this passage,

Then...

jdentify reading rate difficulties (repetitions, ineffective or slow decoding). Halp the student corractly
read miscues and eliminata repetitions within a paragraph and then reread the paragraph sewveral times,

To provide additional practice, use ane of the Fluency Routines 11-14.

& student's Record of Oral Reading indicates problems decading specific word types,

m 4-Word Parts Sirategy

Lier il Fleantlre Tes il wearet ntmestyen nikiline
L W e It oreinge, ik,
Sy, oiitritione, conmpanand worda, ayllotdon,
#} Introduaa tha Stratagy \Ve're going to use word
parts, or chunks, to help us read words. Some
word parts help us understand what a word
means, and others just help us read the word
Writy Hio v,

Latiregabn, VN s
£} Introduae the Word Part D o wond
st St I T e ol tha lmann, e, §

approfariata. o 1 rdationsii o the L
wond T charch childeen's urdortondiog,

1 siunythy B parts added
at the beginni
at the beginn
This word
prefix, and st
prefix? Which part is the bas

i) Uso Word Parts for Masnlig | xplain the
maaning of prediken, suttiet, and flaoled
sl b Dt e, D cenpend
warch, damonnd e by eon nemalimis,
Toust ot iz, bl e b st e gtz
Prrovich vrimnple, e click angomining).

often have word

start. Re-is a
Which part is the
rd?

1 irnyshy: Adding a prefix changes a word’s

What does replant mean?
i) Rond the Word
MODEL [3eund thes wesrdd purkzn you min your
haned banenth Thom, ane e wond tho port
Lot b sty i Wand, Adinat fon ol
i iz evimngali,
{ sl TE % v | 1833 e
st | ke o the prefs ard
siart: bin | ec ke petis, e
o zhurks foem ke
start—restan,

restart
0
GUIOE PRACTICE |y chiledron elundity tha waored
Pt ar alunhes. o thon rooed e wend iepou
rur yar baned bonlb o e,

Fxaigpee CHIN st l pve | 5yt franfiai,

CORRECTIVE FEEDBACK If chilchmin hiw difllcuity
Pl hig) word wnartar, o buwea e klnlily ann
pnark il iy sy yen csevor ha rmaining purn

T 1wy e pocasntiary 1o i o Bl i B
i incdividunl sllobales Lolue nadiogy e
wiiniley wortd,

lyza the types of miscues made. Have the student reread a santence with a miscued ward, If the
dent is unable to decode the miscusd word, model and teach how to decode those word types. Then
ave the student raad these types of words in books an the student’s reading bevel,

34 - The Artists

Progress Monitoring Continuum

Maoving Into Instruction

EMER / INTERVN DEV [/ INSTR

VOCABULARY Suffixes

a student has trouble identifying word meanings using suffixes,

write the words careful and wordless. Explain that the suffix -ful means "full of,” so the
word careful means “full of care.” Help the student determine the meaning of the suffix -
less and the word wordless. Ask him or her to use each word in a sentence. Repeat with

other waords: hopeless, helpful, beautiful.

beautiful,

ﬂ Areas for improvement are automatically highlighted based

2+ on the continuum scoring.

WORDREADING Suffixes

a student has difficulty correctly reading words with suffixes,
use Routine 4, Word Parts Stratagy, to provide instruction and practice reading the words

careless, goodness, quickly, careful, wordless, kindness, slowly, helpful, colerful, darkness,

il
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Assessment data from the DRA2+ App syncs directly to the DRADashboard.

With the DRADashboard, teachers and administrators can access class, school, and district reports

on demand. The DRADashboard helps you understand the strengths and weaknesses of students,

so you can provide focused instruction that is meaningful and personalized. DRADashboard is included
with DRA2+ Student License for the App.

g DRA DASHBOARD
o
o)
i
N
(go)
(am
<
o'
()
DRA DASHBOARD
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Assessment Date/Range: NA
Assessment Period: Spring (12/04/2012-04/15/2013) 5 =
School Year: 2012-2013 DASHBEARD

W Does Not Meet District Banchmark = At / Above District Benchmark

Strand = > Focus for ent Student Name

W I T —J\ <
Introduce studant to reading materials from a variaty of genres

o

reading goals and a plan of action to improve reading




Components

How do you DRA2?

DRA2+ K-3 Comprehensive Package shown.
Also available are DRA2+ 4-8 Comprehensive Package
and EDL2+ K-6 Comprehensive Package.

Current users of the DRA2+ can download the free
DRA2+ App and purchase Student Licenses. Users
of the DRAZ can also purchase the DRA Progress
Monitoring Assessment kit separately.

ining

Components & Tra

DRA2+ K-3 Print Kit for App shown. Also available are

DRA2+ 4-8 Print Kit for App and EDL2+ K-6 Print Kit for App.

30 ' -

DRA2+ Comprehensive Package
DRA2 Teacher Guide

Benchmark Assessment Books (fiction and nonfiction)
Grades K-3 Kit: Levels A-40
Grades 4-8 Kit: Levels 20-80

Blackline Masters Book and CD
Teacher Observation Guides, Student Booklets,
Student Reading Survey, and reporting forms

Student Assessment Folders (30)
DRA2 Organizer with Hanging Folders
Training DVD

DRA2 Clipboard

Assessment Procedures Overview Card

DRA2+ App for iPad"

Annual Student License

Teacher access to administer DRA2+ and EDL2+
on the iPad

Provides access to the DRADashboard to guide
data-driven decisions

Includes a Library of additional resources
for teachers and administrators

DRA2+ Print Kit for App
DRA2 Teacher Guide

Benchmark Assessment Books

DRA2 Progress Monitoring Teacher Guide
DRA2 Word Analysis (Grades K-3 Kit only)
Teacher Guide

Student Assessment Book

DRADashboard

Included with the DRA2+ Student License for
App. Annual fee for online entry for use with
the Comprehenisve Package.

DRA2 Word Analysis
(Included with DRA2+ K-3 package)

Teacher Guide
Student Assessment Book

Training DVD

DRA2 Progress Monitoring Assessment
(Levels 4-60)

Teacher Guide

CD-ROM
Provides blackline masters of passages, teacher
Observation Guides, and reporting forms

Instructional Routine Cards



[ ] [ ]
Training
Create your action plan for literacy with a variety of training options.

DRA2+ On-Site Professional Development
e Offers product orientations ranging from one-half day to one day in length

e (Offers one-day or two-day in-depth training for DRA2+ K-3,
DRA2+ 4-8, EDL2 K-6, and DRA2+/EDL2+ App

e Gives teachers confidence in conducting the DRA2+ assessments
and planning their reading instruction based on assessment data

® Provides effective strategies and skills for teaching reading

District or Regional Institutes

e Offers 3 days of in-depth training for groups of 30

e Training focuses on the use of DRA2+ data for grouping, conferencing, and instructional planning
¢ Includes an emphasis on the instructional implications that will improve teaching and learning
Training on Demand

e Provides flexible training time for teachers to view and share

® mypearsontraining.com provides online tutorials that can be
viewed on any computer with Internet access

PEARSON

my Pearson Training

Developmental Reading Assessment®, Second Edition

— Online Tutorials | Avalable Webinars | ..
—— myPearsonTraining.com
Program Tutorials SuccessNet D
DRAGZ+ App - ¢ Provides online tutorials
Watch  Tutonal Title Descrgtion Tutorsl Gulde > . . .
@ Aop Oveniew 'y = 2 | ® Register for online webinars
DRA®2+ App User Guide o Learn how
Pearson
FBASTibaiale can help you
Watch  Tutoral Tithe Duscrintion Tutorial Guide .
€ oforn You Bogin 0 o = implement the
3  Progan Components m) @ = Common Core!

DRA®Z K-3 Tutorials
Wateh  Tistarisl Tt Danergt
@3  Preparing for Assessment (1.0 0
3 Conducting the Assessment (1131) é o
3  Scodng the Assessment m.15) 0

DOWNLOAD THE BROCH URE




Connected Programs

Build on the power of DRA2+ with these related programs from Pearson.

tion

VES Instruc
ot ihat DR
“,-wssumn

N Available
. for iPad!

Evaluacion del desarrollo de la lectura,
Segunda Edicién PLUS (EDL"2+)

Grades K-6 Grades K-5

Words Their Way“: Word Study in Action
Developmental Model

Build independent readers with a developmentally appropriate
Spanish literacy assessment.

e Research based and widely field-tested in bilingual classrooms

e Based on proven Developmental Reading Assessment,

Program Authors: Donald R. Bear, Shane Templeton, Marcia Invernizzi,
and Francine Johnston

e Aligned to the 5 Developmental Spelling Stages from the best-selling
professional book Words Their Way®: Word Study for Phonics,

Second Edition (DRA2+) Vocabulary and Spelling Instruction.

e Provides accurate assessment of accuracy, fluency, and comprehension * Flexible lesson plans to support teachers and meet the diverse

needs of students
¢ Includes 44 Spanish-language benchmark assessment books from EDL2

Levels A through 60

e Includes Verificar el progresso to monitor progress of struggling readers
between benchmark assessments

e Build Foundational Skills in just 15-20 minutes a day

Connected Programs

e Now available: EDL2 Analisis de palabras

QuickReads®

Grades 2-6

Develop fluency and reading comprehension
in 15 minutes a day.

Program Author: Elfrieda H. Hiebert, Ph.D.

e Provides short, nonfiction texts on science
and social studies topics

¢ Develops automaticity through use of
high-frequency and easily decodable words

e Qffers six levels of content for focused
interventions
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Pre-K-3

Develop Foundational Skills proficiency and provide
effective literacy development through this expertly
leveled beginning literacy program—enhanced with
a phonics and high-frequency word skills trace.

¢ Build independent readers by developing word study
skills with opportunities for application of skills

e Engage young children with a variety of genres including
fiction, nonfiction, and fantasy

e Lay the groundwork for college and career readiness
by helping students acquire essential comprehension,
fluency and vocabulary skills

® Maximize planning time with teaching plans that
accompany each book

We Need

Inseets!

i®@peners

- WOWFICTION READING prOGRAM

| rossing th \ i ¥ Time to
| ;\ﬂé;f \;\ | (;‘ele]:rute!

i®peners Stirdies

Library

Grades K-6

Build comprehension of informational text. Equip students with the skills
and strategies they need to comprehend nonfiction.

e Content-specific Classroom Libraries in the areas of Science, Social
Studies, and Math

e High-interest content and captivating photography bring topics to life

e Big Books at early levels to engage young readers
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About

Joetta Beaver and a group of primary teachers in Upper Arlington School District, Ohio, are the

authors and the driving force behind the nationally acclaimed Developmental Reading Assessment”,

Second Edition PLUS.

the Authors
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